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^ • ^ II. INSTITUTE ' DESCRIPTION 



Purpose 



The^p>rpo^e ofWtliis Institute was to ^enhance^ypryicee to handicapped 
children in^Michigan by developing models and ^strategies for successful 
working relationships bjtween pfincipal^^a.-ra. special education teacher 
consult;ants. " . ' ' ^\ * / • ^ * ' 

. ' ^ ' ' ' , ' X . . * • ^ ^ . 

^ J..* Participants were teams of principal's' and' teacher consultants who • 
had worked together for at least one year •Vlt- was 'hoped that- out of this 
.Institute there.could be a model developed for -In-servlc^ and pre-service 
for teacher con^ltants and principals based on' the input of the partici-- 
pants as to their problems. ^ . . > ^ 



I 



Planning . " ' " ^ ' 

After the Institute had been c6nceived/a planning' committee , of 
14 members was assembled. All were active professionals in the field, 
chosen upon recommendation ^f rota their jteers, in'termediat^^istrict 
administrators , and department of education personnel. They were sel^ted 
because of the capability each 'had shown for forming successful working 
relationships as part of a priQcipal-teacher* consultant team. 

s * 

The planning committee met three timss as ^group to plan the • ' 
content and format and to t^ecommend . staff . ^ 

Format 
— - — - — ^ 




The format decided- upon called for- a series of small group sessions* 
in which four or five teams of principals and teacher consultants would 
interact with one to two group leaders\on a^pecif ic topic of concern. ~ 
The groups were to remain the same throughout tlje -'oonf erenpe and rotate 
through all topic areas. The topic areas were to be dete^ii^d by the 



Institute ,participanjt/ at the ii^itial large group sessi(^o that those 
topics about which thfere »was the most concern would be covered. This 
left^the Institute somewhat open-ended and, therefore, placed a greater 
burden on the group leaders to* be prepared for a variety of tqpics. 
However, it was felt that this disadvantage was 'far outweighed by the 
advantage of all'pMng the participants themselves to determine what ' ' 
topics they wanted to discusif and problems they wanted to share. A 
detailed agenda be found in the appendix. ' ' . 



D, ' Ev^ilua-t ion 



In an at^tempt to assess the usefulness and outcomes of "this 
Institute, , the following methods of evaluation wer^e used: • 

. 1. /Part i-cipant evaluation - each. p^rtiMpant ^was asked ta 
fill out an .evaluation form designed specifically for 
this Ii\stitut;e (See Appendix)/ ! . > ^ 
' ^ ' r \ J ^ " ^ 

: 2. Groutp leader ^evaluation - ea,<?h group l^a^er was asked to, 
•subinit a wr:ytten,report 'on general. ^impsfessions and ways' 
the "Institute could have been impr6Ved, • * - - ^ 
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Summary - Participant Evalua t ion- Fo rm^> 



TOTALS OF THE OVER^L RATING, SCALE OF THE CONFERENCE BY 
^HE 40 PARTICIjPANT^^COI^PLETING EVALUATION JORMS : ' ^ 



poor 


^; fair 




good 


• •(■ • 


'vefy^good 




.-excellent 






2 


6 


4 


9; . 


-;5- 


' • 3- ... 



(A topically divided summary of answers to questfxoti. 1, 'wh^h * • * 
asked for two ateas of concern raided in each small group session, 
th^t had some' resolution, is included' in^the Topic Reports^ 
from Small Group Sessions, part IV of 'this report.) 

^ WliAT^DlD YOlf LEARN HERE THAT' YOU \^ILL-^E ABLE TO TAKE BAClfe'^D 
IMPLEMENT m YOUR OWN DISTRICT? (Ex^t^tatem^^fs of participants 

— Importance of having insuitute^ on 'a small .scale, . .* " 
— My distrifct is doing thin'gfe much better than most^ o^^rs. ; 
— Scheduling for teacher consultants. ' , ' 

— i^feferral system' scheina / . ^ ^ ^ . ^ 

-^All individuals involved in a ^particular program must have 

input. and miis^ be able tp communicate with each other as. 

to their role iii working with a chilci^. \ ^* f 

— The importance \6f developing a gopd understanding for enti/fep 
^ staff. . The need for •total cooperatron to get the"* job ^ne, 
-'-My- perception of my role as ar t'eacher consifltant and Kow 

I plan' and^ hope to implement it effectively in the fall.. ^ 
-"-E^PC apparently will ^maiX. ^ * ^ 

— 'Meeting- new pedple, leartling of theii: problems and solution!. 
— Interaction techniques. f * > 

--State ;Special Education Code^^def ined as' well as ^finding out 

what -good things others a^ tioing. y 



*The ^pecia^l Education Code is the specific^ set of* rules^applicable to* 
programs ahd §^vices fo.rA^handicapped' students . . / ' 



--UndersLandang of others* probltinJS and area^s concern/ ? 
-A better understajidlng of intermediate difficulties/ 
-To explain^ipove --da^iiy Clie tehcher consultant ^o the staff; 
-Interpretation of mandatory leads- to much interpretation 

and can 'be changed, *^ , *o 

-Better feeling lor people. \ . ; * 
-^cheduling . ♦ , ■ * ^ ^ 

-Adult interaction. ' ^ ^ ^ \ 

-Better ^understanding of,roje of teacher consultant. 
-As a teacher consultant,-! won't t-ake s;,tudents ylthout • 
. an EPPC. * ' 

-Work on, public relations. ' • ' ' ' 

-Inform^-principals of activities in- greater det<i.il ~ ^licit 

their cooperation to a greater degree,.. * ' M • 
-Areas to provide in^servUce to regular staff prior toV 
inception of any teacher consultant implementation, I 
-Time will teii. » - . ^ > . ^ \ 

-The interaction was great' and some of my concerns do not 

appear to be as large as before, 
-The use of pre-EPPC information sharing' to expedite the y 
process • * - ' . , ^ 

"Use op^Miing staff meeting to clarify roles -and expectancies 

and' facilitate smooth operations. . , 

-That, regular grade^school principals are interested in 

special education ^t-udehts and tjieir placement, will come 
^ .to such a workshop and participate constructively. 
s-Need to write better job description so eveVyone knows 

what the teacher consultant is to be doing, 
-A little more about oublic relations techniques in working 

with staff • - ■ ' 
-Better ince^-actions at ^e'rsonal level.. 

-Need for job descriptions. • « 

-Principal^ need morb involvement, \ ^ 
-iMini-sessions prior to EPPC on a rej^ular frasis.. 
-Assignment of primary consultant. : 
-Leo Buscaglia's philosophy reinforces my own. As we get 
together to discuss, programs , we can't hel{) ^but learn-, \ 
even if we can't pinpoint. Th^ conference -was good ^ 
for me. - ^ • ^ . 

-Use of role definition to provide acceptance. ^\ 
-Hopefully, to get our special education diregtor to follow 
"guidelines and implement more fully Mandatory Special 
Education. , % 

-A better understanding *of Mandatory Special Education. 
-Som$ ideas for working with the general education^ staff- 

"to promote^ ^a betcei^woTkinX relatTonstrrp, 7" . " ' — 

-Additioi;ial ways to assure acceptance ,of the teacher 

consultant by regular teachers, EPPC technique^. 
-My. district h^s not been receptive in the past to new 
ideas, etc., developed at conferences, 

/r ^ ' ^ • * • ' 
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3. DO. YOU FEEL THE ISSUES DEALT. WITH WERE PERTINENT. TO^ YOUR 
PART I CULAK SITUATION? v ' ^* ' 
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Yes ' 

Some or most were 
Not much / 



V. - DID YOU FEEL THE TAPE OF LEO^BASGALIA ASSISTED YOU TO A 
' /<5REATER AWARENESS OF CHILDREN AND THEIR WEEDS? 

* 39 . (Great, Excellent/^ Worthwhile) v , ' 

_ 1 Not to me ^(Several participants mentiojied' t^liat they ' 

. ' , had seen the vifieo tape bed^te, Kut felt • 
^ 'it was sti^ll mos't ^eneficial.) 

5. •CONCERNS "FOR FUTURE INSTITUtES. 

•■- ^ - • - , 

— ^ijllter^ i^ntegraeiQn at. the state^evel between general and ^ 
special edfi^at ion-^n' regards to i'nf otmation dissemination, 
— Answers |D the problems raided at'tftis institute; . 
— The rol^^of the new teacher coftsultant viith no ^eicperlence . 
— After another year - where i^aVe we progressed-?- 
— Programs of service* fot 0-3' population-? " h 
^ — Programs of servi^ f or •;18-25 ^pulation. , ' . * 
—Possibly some long-range .planning' for^ ^'direction of 

special education from' here on, . ' « ^ 

— Broadening institutes of* this type to"^ include larger numbers 
of staf^. Perhaps emphasis on ^e'o^ Basgalia'^s tape 

and Rice' presentation. "Aits^, -more practice at doing ^ 
^ SOIT18 of the thi^lgs they were talking' aboiit ,4. 
^ —More Mandatory S{>eaiial Education programs. ' 
^ ' ' — More ©n Mandatory^ Act questions. — 

— Time to help directors understand teacher consultant roie^ 
-rPerhaps we ought to 'consider an institute of this kind for 
: teacher consuJ.^ants' and regul^ar^staf f members. 

— More on Mandatory Special Education. < 
— Some areas in- thi's -Iifetitute could' explore more. 
— Communication workshop of^ educators from all fields. 
i — Coxitinue to have such institutes and publicize them more. 
— Area of Learning Disabilities and Regular classroom teachers. 
— Teacher consultants and psychologists cooperation and , 
coordination. 

^-Institutes which include developing (jommjanication and. 



^ continiTi ty~amm\^ 
— Details and "how to*s^' of m^instreaming. 
— More meetings of this' type would be mo§t beneficdal. 
— Special teacher-regular teacher interactions ^t elementary, 

junior high and secondary leve.1/ 
— Specificity of guidelin(^,s -'^^teyms. such as facilitator developed. 
--R6w tx> achieve successful integration* intp re'gular classes 
of handicapped children. * • . . ' 




SuRunary - Group Leader Evaluations ' rr? ' 

Overall evaluations were favorable. ^ 

Fa^^or^ble C pm inents ' * \ , 

--Good interaction- in most subj-groups. 
—Gpod^participatioa* among participants. 
— Spirit good.. * , ' : » 

r 7~I enjoyed the interaction. 
• ' took aw^y^a lot morie than I g^fe 1 

' „ — Generally, the people seemed willing to help each # 
othar sO^^ve problems. 
-The- group leader^ became very.,^^ose to each o^her. 
— Excellent Institute. 

^-peveloped good feeling bet;^een> teacher consultants 

• and principals. ' 
— Attendance; was excellen-^. 

. ' Negative' Commejits 

— Some people w^re very hard to include. 
' — Scheduling too tight, 

— I had a feeling of hurry, -hurry. . • _ • - 

I • '-^-Topics had a. Jtendency to overlap. 

' — The. yafiety of levels was go©d in one sense,' but in 
. ..another, it made *for difficulty in communicatiiin. 
— Institute seemed to be Reared to -consultants ihore^^&an 
principals. « " ' %^ 

Some ^Suggestions fdr Improvement ^ 

-rLeo Buscaglia's'* tape needed time to digest.^ 
— Social hour should be the first day. 
— Group- people *by job levej^r experience, 
• — Allow teams to cnoose oC^ gtoup .and attend meeting 
. \. of' their choice. * ' C 

— I think some time should have been provided when people 
couJd choose the group topic and/6r leadef they would 
like to talk with further. . j 
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•\ . ■ ",ltf . ' TOPtC RgPj^RTS* FROM SM^\LL GR oW SESSION'S 

. - ^ - . '^/^ 

«f , ■ • . ' 

' ^ * • ■■ ■ - 

Adult Intera6^ion Technique s - Jeanette Diltsj[ John Springe'r 

g • \ * 

In the group sessions on adult interaction t6cnniq\ies ^ emph'asis was 
placed upon th.e components participants felt were necessary' fol: . iuccess--, 
ful interaction. Overall p'ommunication strategies as ^ell as specific 
techniques were discussed. Some of th'e ideas th^t were considered to 
facilitate the be,st communication were: ' - \ ' f 

1. - ^^Good-. listening and the ability to empathize^;. 

2. A.foundati9n of trusting and honesty^in deraling with others.' 

^. Recognizing, compil^menting and praising concrete things others dc. 

J 4. Allowing others f*he latitude to disagree, 

^ ^ ^ * 5. Taking ^he time to communicate'. ^ *J 

\ 6. Ajs'king for other^*s perceptions and ideas and consid'Cring thesa. 

7. Asking for other's ideas and giviVig the appropriate credit.' 

8. Maintaining\an open door policy. 

, 9* U^sing the t^pe of Leo Buscaglia at a staff meeting. ^ 

10. Appropriate timing for all intera::tions . ' • 

11. The ijQp;ortance of psychological tpuching (positive reinforcement).. 

12. Recognizing the, needs of others letting them be '^themselves-.. 

13. The importance of home visits ana allowing parents to give 

the^ir point of view of the child/. 

14. Praise and genuine compliments in the form of. written 

communicat ions • 

*15. Body language is vital - move out from behincf' the desk. 



kxoAs of concern raised in this small group session that the 
participants listed on evali»?ition forms as having been resolved: 

\ ' 

1. Little things mean a lot. 

2. A universal problem with different solutions in different ^ 

districts . 

3 . Lis teninrgi skills . 

4. .Be doleraht of others. 

5. Would Jjike to expand on this area. 

6. Principal ccxjperation: ^ ' 

7. Timing - honesty. 

r. r Getting opposite philosophies to work together. 
'9. Prom^feing the positive. 

10. -Develop a trust and openness between the parties involved. 
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Ibt Be* cautious about using zingers on people -rLt closes doors. 

12. Gi-viag positive feedback. ^ ' , 

13. Impbrtance of good parent working r^latio'nsliip and involvement 
lA; .Agreed^ that frankn&ss a,iid trust were impojrtant 
15. Need fof honesty of response^ t;d^ others and uns 

shari.n^' knowledge.. 



elfishness and 



16. Parent i^nvolvemen't -*gbod discrf§"s^on^ sensitx^f-ity r interestinj 

home visits.^/ '* y ^ * . ^ j 

17, . Breaki>rtg dpwn^t^acher res'lsitance. ' . 

18*. ».B.Qfing human. ^ . . ' - . * 

19,5 Listening and' understanding, * * \ 

20, '^Be a l^gf^ner- - maybe have an in-service. ^ 

21. Reinforcement' nee^ed;,JSor all. . * * - 
22 ' Ccrnsider each ro'le ^s^uniqueness • ^ ' ^ . / 

^ 23. Communications ^ . . ' .» ' 

24^ Will ask my director to listen. W^rkf through ptaff meetings. 
^5.t Trust and listening, are impprtant to adu^t interaction^, 
' 26. How to_^ii^en^ how to^compliment. ^ - ' / . 

0' ^Teacher* consultants need continuous positive reinforcement. Be 

: ' a good listener. " 'i^^ ^ *\ • 

, 28. Methods of getting te^&cher consultant accepted by staff. ' 
^ 29. Listening and how to be sensitive to other's needs. . : 
J -30. Openess of concerns be'tween teacher consultants, fceachers 
i alid principals. , , ' 

31. * Picked up several mini ide'as ^for positive type approach. 

32. Mor^ "praise neec^d.* Listening. ' ' , 
33^ ^ositive^ approach, 'attention to^/he concerns of staff, and 

^parents.- / . * ^ . . ^v^*-L 

% ' 34. Psychological ^stroking - listening, necessary . Parents 
* permitted to voice opinion/first in meeting. 

35. ' Not concerns but some gubd siAggestions* ii\^de. * • • 

36. People to people contact .explored. * . - *' . * ' ' * 
^ 37, Sensitivity 4evels disciissed. ' ' * « 

38. / o& positive rei;if or cement. ' /> 

Scheduling^- T^' Beljpli^' Jean Fre'ntz . 



the group session^ 'on scheduling, empflas^.s was placed on each 
team s ' development of an apTpropriate and agreed upofi schedule'. Ti^e ^ 



major concern was to salve, practical scheduling problems. 

Many participants felt they spkfit. too^ mi/ch' time .directly with 
chi-idren. * People' working with teacher^ff elt more* satisfied with their 
vole. , The importance of schedule changes 'from year year was-stres^ed 
by'particip^nts^ (the function of a first year teacher 'consulfta^t. was* 
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seen as being d if Ter ont. than the function of' a thiru year teacher 
consultant). /Use, the function of?an itiiierate was seen as diffei^eiit 
than that of a teaclier consultant in .a singPe building. - ' * / 

Most teams f^elt that the Deacher consultant spent more actual 
time with students than in any other way. They expressed a desire to 
spend more time with teachers and v/ith groyps of children. Programs were 
seen as best when time was allowed to develop a working program^. 

Some general considerations for scheduling were: 

1. Time schedule should be worked out by principal and 

" ^ teacher' consultant . v 

2. This should be presented to the entire staff by the 

principal . 

3. Priorities for the -teacher consultant should be presented to 
F ? ali th^e staff. 

4. FJexibility is^ an important component of any scheduling' 

-procedure. ' ' ' * ' 

5. It? was seen ^as„ esseqrtial- that the teacher consult^int be 

perceived as riot beihg an evaluator but ^s a/ 
faciLitator, ' " \* ^ /' >- 

Areas of concern raised^ in this small group session that the 

participants listed on evaluation fornfs as having been resolved: 



1. / Problems vary greatly with aize, Reonle -need to be given / 
/ flexibility. . \ 

2. It has to be worked out with the prihcipal: and teacher 

. Consultant how -to b'fest meet childrAi'^s needs. Too muclV time can . 

be spent in direct Service to 'kids at the expense of 
V consultfation. ' ^ ^- ^y ' * 

3. The idea of reevaluating sche^Si^ng -and allowing flexibility 
^ * each year. ^ • , I \ 

4. Group problems were entirely unrel^at'ed.- \ 

5. -'Pr.ovoding 'time for in-service. Providing time toxget - ^ 

- material, learning, etc., to. feaohers and" stud e^nts by . 
working in classroom. * \, • 

6. A warkable t:dme. schedule- for ti5a"ch(^r"'cwsulra'nt~.' Ui ffcrerice" 

" between secondary and -elementary ^levels , 

7. That it is to be agreed upon building principal and teacher 

consultant jointly. It is as diversified as the number 
of distriots. 

8. Teacher consultant's n^:J for clarification of role' in each 

sc|iool, ^.e * , whether major responsibility to teacher 

or to children. ' . * ' 
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9. Time to work thifTgs out ife necessary. \ . * • ' 
10* Spend more' time i^tth teachers^ SpencJ more time on, . * 
diagnostic work. . ^ . ' ' 

^11. Local problems, and how to -deai with them; 
' 12. rToo much time with--children\wQrking' pretty well. ' ^. 

13. Mo-rfe on involvement of" personnel and specific v 

responsibility of eac^ in EPPC. 

14. ' Local concern - depends* on ^rbgram. * " . 

15. *Wldg*\iiv^sity depending 'on area. Impori:ance-«of * . 

vocartonal placement and secondary i^vel; 
16., Ti'Ae slots for teacher consultants 
17. Ccuranunication aids. , ^ 
^8. The '.general staff ^nd everyone 'concur ned^ s . aware 

that sclie*duling and timing -^is v^aj; impc 
19. -^tijipor'tance of getting started in a workable schedult 
]^ (pre'-thought) dud^to difficulty in changing once 



stablished . 

' ;■' X . 

Commut^catiOD With and .Waj^ of Working Wi-th Regular Staff - Susan Mill* 
. Douglas Waijrei^*' * - • • ^ 



F<5cus o.f group s^e&slon ^* Positive reinforcement as a primary 
method in Achieving healtKy staff relationships and opening (^hannels o 
commun'Lcation^ ' ^ v* S * ' 

. Group interaction w^as. iJia^lated with the following technique: 
Each group participant was asked to respond in written farm to the two 
questions listed. ' , 

1. Cite one specific example in which you. personally witnessed 
a teacher providing a' child with positive reinforcement. . 

2. 'Cite one specific example in which. yoa personally witnessed a 

teackgMthat you do not fehink favorably of providing a child 
wi^^fposxtive reinforcement. 

Ptirp'ose of the task . To point out that we can find good in all 

teachers ,^ even though we piay personally feel unf avarably^%toward them. 

, • pgrticipan^ts were asked to read their examples to. the group." 

Group It er^ then asked for their response at the time they witnessed 

the incideatf. Group leaders tried to identify, through the group 
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discuss^ion, the laCk of**'relnf orcemeiit for the regular classroon 'staff 
wh*en jthey do perform, well with a child. Th^ administrators were hesitcint 

to 'admit to disliking 'a staff member. ^ 

• » . / 
A^roup leader^ then* directed the discussioi toward techniques and/ 

• ■ ' i ■ 

or methods ip which pujblic relations could ,be inito^'aced by the teacher 
consultants/^nd* administrator while avoiding a threatening or uncom- 
fortable relationship. 

C onclusion s . Most teacher consultants believed that it was the 
• ^ 

principal's job to inform the regular teaching sta£f of their roles and 
duties - they snould not be required to spend time defending themselves. 
Most of the principals felc that they were willing to help teacher 

consultants, but they.fCould not force their acceptance. 

/ 

Several techn;iques were examined goKl deemed feasible for teacher 
consultant use. /some were: 

1. Necessity for classroom visitation to' give the teacher con- 

sultant and principal the opportunity to see the various 
teachers in action, thus providing the teacher consultant 
with actual incidents in which positive reinforcement can 
be given. 

2. Teacher consultants or principals approaching teachers and - 

asking them for advice on best working with students^. 

3. Participation in school activities as a regular • teacher , not . 

a quasi-administrator . Numerous specific techniques » 
were mentioned. Basically, it was decided that ye cannot 
be successful if we do not see the successes of others 
and H^^P supporting their efforts. The classroom teacher 
has a greater effect on a child because he is with the child 
longer. The teacher consultant and principal must provide 
support (verbally) to the classroom teacher if we expect 
him pr her to continue working diligentlyA^ to meet a child's 
needs. It is Drue that it is a classroonr^teacher *s job - 
but positive reinforcement from the teacher consultant or 
principal can ass.ure that an oucstanding job is done. 

/ 



Areas of concern raised in this small group session that th^ . 
par t ic ipants li s t ed on evaluation forms as^ having been resolved: * 

1. Examine our feelings^ about our staff. Personality is .important . 

2. Lack of understanding of teacher consultant job-. Public 

relations necessary (positive). 

3. To know that others are having some of the same problems. 

4. Share ideas. Listen to her (his) ideas or suggestions. 

5. Define responsibilities prior to opening program. Not 

authoritarian, but helper, role, 

6. Use^., positive reinforcement to work into the teacher's confidence. 

Be a staff member 'and participate in the normal activities 
that go on in a school. - 

7. Need for in-service training and developing continuing good 

public relationships . 

8. Good approach f oiF use with staff in positive approach to good 
t as well as poor teachers. 

9. Positive reinforcement to influence cooperation. 

10., Not pTir ticularly valuable - although the "pumping up" phrase 
- is superb. 

11. How does regular classroom receive teacher consultant? ^ ' 

3 2. Is the teacher consultant made to feel a part 'of total staff? 
13. That getting a resistant classroop teacher to coaperkte takes 
much tact. . . ^ , 

14.. Must be visible to the. regular staff. 
15^ Public^ relations . ^ 

16. Many good suggestLons such as lounge contact and. teacher 

consultant involvement in teacher meetings and activities. 
17.. Do more observation in room. 

18. Positive reinforcement can be a useful technique .- 
, 19. How to better understand teacher and' principal interaction \ 
techniques . 

20. Entire staft should aid in the process. Prepare staff for - — ^ 

service through planning and introduction. • , 

21. Training process. Personal and social cbntacts are' helpful. 

22. How to get the- so called regular classroom teacher to accept 

the teacher consultant. ^Getting regular staff help' in - 
setting i|*p the role of teacher consultant. 

23. "Help me" attitude ratker than "I'm here to solve your problems." 

24. Positive reinforcement - make special efforts to give teachers 

positive comments, . . . 
25* Assume as a teacher consultant that the classroom teacher has 
something to offer and be receptive. 

26. A lot^f "how to's." 

27. Communications . 

28. Be positive. 

29. Teacher attitudes how to change. Comparison of teac^her 

attitudes at the primary and secondary level. 

30. ' Modifying 'receiving teacher attitude. 

31. Building acceptance roles and coping for regular classroom teacher. 

32. Consultants must ^et across to regular staff that they are a 

supportive service and not a threat. 
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D. Mandatory Spev'ial Education Act 

Topics^discussed in the small group sessions concerned with the 

Mandatory Special Education Act were numerous and far reaching. 

Clarification was needed on many points and justification ft>r some 

procedures was sought. The participants telt the Michigan Department 

of Education should know about the feedback that was given at this 

Institute. ♦ • * 

^ . . ' ' 

The main issues discussed were: 



\ 



1. The. problem of teacher consultants not being a^de to work with 
children without an Educational Planning and Placement Committee 
beyond a ten-day limit. The consensus was that th is was * 

. 'arbitrar,y and should be changed. 

2. Parental considerations were numerous. Permission for testing 
was discussed along with ways to get parents involved and advise 
the:, on due proCwoS. Flexibility was seen as important in 
working with parents - a number of people can do the job. The. 
hope is that everything will be handled so -efficiently that 
procedures for parents who .disagree will- not have to be 
utilized. 

3. Ways to get regular educators - especially principals - involved 
in the teacher consultant program were d^iscussed. Suggestions 
were: . have the principal chair the EPPC, hpld'^fechool building 
meetings for child study, initiate a school'^eam^^tfo talk about / 
all students who have problems and .what ca^^be don^^ t^o^erp \. 

them. ' '\ ' ^ y ' <^ *i ^ 

>* 'I A ^ ^ -\ 

4. Ways to' help older children wh© ji^^graduateq^'^f rom sp^ial V 
education hut still need help ^ werp^een as poorly developed. 
Michigan Department of Educat^n^:^ilT^have area ^orkijhops sJ£o . '"'^ 
sharpen vocational educapion^Jiarts *,df tlf^ a^hfermedia'te ^tHool ' ^ 
distriqt plan*. ' ^ . \^ ' ^ ' nZ> 

5. Some intermediate school ^*strict planS are much' more' s|r ingent^*""%^ 
than the Special Education* Co^ot^. iiOcalDdistricbs sh^iAj become/ 
familiar with the intermedia^e\school district" p'1^6^ ^t^they' are 

• bound by it. The pXajjfe can be*»^mended; , ^m^J 

* " :^ ^ \ r \ }^ --^ ; 

ent '^fecument'* for ^.the I''^ ' 



! 



^Intermediate school district plan is a management Sfecument'* f or ^-th^ 1 
Intermediate school district art^^it^ constituQnii disGlri^ts by, whicli ^ v' ^ 
programs and services for handicapped students wilLj:fefe ^rovideSfi * 
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6. The role of the social worker shoruld be more cleafrlyv delineatedi*** 

7. '^ Concerns about getting special education servigi^s to the children 

ran the .gamut from referral to placement. Local optio^ns were 
unclear to many. There were discrepancies between the requirp- 
^ ^ ment of t^ie Special Education Code .and intermediate school ,j 
d:ystricl«;p^lan^. TH'e Special Educatibn Code allows, for almost 
^ an^ proceii\jre which will enrich and improve local progr^amniing. 

8. The intermediate district plan must be written ^in cooperation 
with all local districts, in the area according to Part ' VII • 
the Special Education Code. ' 

Due to oon^jj^T^n and to the need for clarification regarding^ th|^^ 

rules please see Guideline^ for Special Education Programs arid Services 

I. 

in Michigan, all of Part I, General Guidelines, and Part II 're'gaji^ding' •aC.. ' 
Educationally Mentally Impaired, Learning Disabled, Emotionally Impaired 
and Teacher Consultants. These guidelines should be available to you - 
through your superintendent's or special education director's office.' 



Rple Definition - Hugh Smyth, Byron Rogers ' - > 

In t rms of Job description,* the Michigan State Department Special 
Education Code Guide was seen as minimal with much flexibility in 'allowing 
for characteristics unique to local dis,tricts. 

* Many districts felt that teacher consultant.s needed image^ improve- 
ment through the institufion of public relations techniques-dissemination 
of reports ^ne, accounting for^^time more thoroughly to the rest of the 
Staffs a^iS't'ing in in-service for the* regular staff, adequately pe 



>er- 



(giving Ideal philosophies 'arfd procedures, and proving of self through 
superior performance and high ^visibility . 

TlvjB problem g^i role definitign was seen as complex due to the unique- 
ness of the teacher consultant role, the possibility of overlapping 

«j » 

i \ . 

responsibility and the time involved to work such things out with loqal 



staff* * » . ' 
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Supervision was seen as a, problem becaus'e of the i^iht s'chedullng 

^ w > r . 

of princwipal time and the existence of locair*autonomy , which would pre- 
clude anyone' on a regional level, deciding how each jlficlividual school 

district should iTtiljlze teadn^r consultants to best advantage 

' ' ^ * S> ' ' V 

Recognition as pare of a local staffs was" seen as k vifal component 

of a role definition* This is accomplished in idany subtle but ' *t 

significant ways - a mail box, listing on the staff i:oster, teleph^ej 

listing,' room space, participation in >oci^il ac^ivitiest arid sports events, 

an introduction at orientation time and inclusion in suchTitu^ls aj 

^ • ' "^'^ " • 

pictures -ih the year.b^ok. ' ^ 

^ ' \ 

^ Are^s of\ concern raised in this small group session that th 



participants listed on .evaluation forma as having been resolved: 
1. The^ role can only be defined broadly 
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2. NeedVfor some kind oft/job descriptian. ^ * , . 

3. Adminis^trators who are pi'oblems are not h^re / ' " ' J 

4. Indjividual (districts vary greatly. " ' * — 

5. ' Job descriptions need clairification. ^ • / 

6. Building [needs as related to intermediate's job description.^ | 

7. Individual circumstances vary from school to school. / ;* ?\ 
*8. Good involvement.'^ . ' , ^ * ' 

9* Only a^ taxonomy of ' s^ill^^can be developed and principals and ^ 

tJeacher consulta^nts have to work out the 'priorities and ^ ^ /\ 
function from -there. ■ ^ * 

10. Neqd to i^te own definition, eaclr^year and having job . ' ^ . 

/* specifications given- to others if \ ^ ^ 

11. Need for different models. ' ^ _ • 

12. < Need for individual situations to sgt^up own roles *• . 

13. ^^Need to-explain role to. staff, 

14* Meed, to ask for staff input as to their needs and areas where - ^ J^i 
^ou might be most useful. 

15. I felt the interaction was useful to me. . I -was able to gain a 

better understanding of various definitions of, the same 

basiq role.? ^ » ^ * ^ * 

16. How to better evaluate performance, improve image, i.e., acceptance 

froni staff. * * ^ . " / . " 

17* Job description for person. - ' > 

18/ .Administration un^der standing the role of teacher consultant. 
19. Most interesting the need for description' of rdle^of teacher 

consultant . 
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2Q, T^ere is an ''umbrella" of services that encompass the teacher 
consultant job, and ijt should i^pt be used as an evaluation 
Oiaiess that service is actually performed. 
Must^eieft free for most facilitating role for each ; ( 
* . individual school. . * ^ 

22. Develof^g guidelines. 

23. Broad role needs to be written. Teacher *2onsiiltant and - 

administrNation then can zero in on specifics, at beginning. 
24j Job descriptions^ . 

25* Improve teacher consultant image. j 

26. A 'job -description can serve as a valuabl,e general gt/ide. 

27. Need f,or' some sort? of job^descriptioh. 

"2^^! .Tactful procedilres used art- alX times. \ 
29.. Keep^each^r c9nsult;tnt is :part pf the regular itaff . 

of- teacher consultant. 



/ 




34o^Publi^ relm:ions-iJ^i being availaBielaccording* to each ^ 

-in district's need^i • . > ^ ' / r 

35. Role depends up'bii lo<!al district and program. * * , 

36. .Local program is ^ the foJial'^point. * : ^ * > \^ 



. , \37. . ^pell it- put" 1 6^ igive^ everyone an understanding of^^h^ 

^X^'^ \ the teWher con^ltant's role i5. / . \ 

^^z"^^* I^idex teachet consultant auxiliary serV.j^tes^rfr"/ 
^^.^^ Jy^ [ ' ^33y Def ini^tion *needed^eriodicall^for evafu&tio^pUrposes,. 
' t^-'^S^^ ' 40. 'Cohsi^itant^- the term^eans different th'ift^t^, different 

. ; people. ;? ^' — 

i>f^ Al'.'^The fn-^Uilt interpretation seems an imVossible dreamn 

' ^ ^ • \\ X . ^t is .^necessary "^to ha^-a job description, however-, it 

4* .J , ^ should ^be a f le^j^5tfe one^ 
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IV. DISCUSSION AND TMP LICATIOr^S FOR IN-SERVICE 



\ Thev^ appeared to be many common problems and concerns for 

> • * • • ' 

principals and teacher cc^sultants. The most, .pervasive ones centered 

around five main areas - the^Mandatory Special Education Act (its » 

-V ■ - • > ' 

meanii^g and implications) or the Special Education Code, adult 
interaction techniques, scheduling prpblems, role definition, and 
working with other regular classroom teachers. 

The^ f;tve areas, which were focused upon' in small group sessions 
at this Institute, iieve found to be very comply, but also vital cOn- 
^cerns tor the success of a^, teacher consultant program; \r } ^ ^\ 

Although no real "solut»ioris" emerged for everyqte^ it:w^ apparent 
that dealing with these^ concerns in a consistent manner- and .as^*a team 
was very helpful for the participants. The implications ^f or school.^ *. ' ' . 
districts and inDermediate district's are clear. If a teacher consultant 



\\^s rple definition and 



program is to be given maximum opp^ttinity for success'', there must be a 
systematic giethod developed for coping wi^fr these specific concerns for 
all teacher consultants and principals, either prior to or during' the 
early part of the scTfQol year. Problems siic 
scheduling are not worked out* without much effor^t on the part of those 
involved. Xq provide a place and a fotmat where tl^ese can be approached" 
wauld be p positive and usSSul contribution for any local^or i^ntliirmediate 

•district.' ^- ' y, " \ 

\ ' . ■ ■ % . ^ ■ ^ 

* V/lien tlie common concerns^can be discussed and possible solutions 

developed in an open and tion-threatening atmosphere prior' to th^ school 

ye^r^ lines of ' communication can be established that will lead to mqr^ honest 

^' • • \ ^ / . *^ ^ f 

and significant interaction between principals ^nd teacher consultants a^d. 
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Consequently, to better services to handicapped chrifla^^ ' An ei 
experience with teamwork on the part of principals and teacher 
.consultants can only be conducive fo a more productive working 
relationship . 



i 
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Tuesday, August 13, 1974 




' 9:00 - 11:00 


Registration ' 


12:00 Noon 


JLunch - • • 


' ^ 1:00 p.m. . , 


Meeting ^orth Bellaire Room 
Opening activity ^ Dr. Dale* Rice. 


2:30 p.m. 


Coffee break 


2:45 p.m. 


Finish opening activity 


6:00 p.m. 


Dinner, ^ ^ » . . 


7:00 p*m. 


^Meeting NOrth Beliaice Room to^identify 
^ topics for small group sessi^s 


Wednesday, August 14, 1974 


/ ' 

5 \ 


7:30 a.m. 


/ 

Breakfast , . 


9:00 a.m. 


Video tape, North Bellaire Room 


10:15 a.m. 


Coffee break , ' 


10:30 a.m. 


Groiip sessions in sXiites 


11:45 a.m. 


Lunth 


1:\5 p.m. 


Group sessions :^n suited 


2:45 p.m. 


Coffee break 


3:00 p.m. 
* • 


Group sessions in suites 


. 6:00 p.m. 


' ' Dinner ^ , . v * ' , 


Thursday, August 15, 1974 


0 


' 7:30 a.m. 


Breakfast 


, 9:00 a.al 


Group sessions in suites 


' . 10:15 a.m» , 


Coffee break 


10:30 a.m. 


Final session North Bellaire Room 
Summary and Evaluation 


if:O0 Noon- 


, ADJOURN 
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EVALUATION OF THE INSTITUTE 

''PRINCIPALS AND TEACHER CONSULTANTS CAN BE A -TEAM" 

August 13, Ihy 15, 197^ 
Shanty Creek Lodge 
Bellaire, Michigan - 

1^ Please list tvo areas of concern raised, in each of the following 
t sessions that had some resolution: 

I4AI^DAT0RY (Helen Romsek and Gene Thurb^r or Bert Donaldson) 



SCHEDULING (Jean Frentz and Tom Be^loli) . 

ADULT INTERACTION TECHNIQUES (John Springer and Jeanette Filts) 
WORKING IVITH REGULAR STAFF (Sue Miller and Doug Warren) 
ROLE i)EFINITION (Hugh Smyth and ^yron Rogers) . - 



2. What did you learn' here that yo.u will be able to take back and 
•implenent in your own district? " ^ 



3. Do you feel the issues^ dealt with were pertinent to your particular 
situation? . . \ 

h. Do you feel the tape of Leo B^ asisisted you to ^' greater awar,eness • 
of children and their needs? (Was it worthwhile?) 

/ ' . ■ 



ERIC ' . , < 



were the accoinmodations and facilities satisfactory? if not,-- 
please list your specific complain'ts~the management would like 
'to know. * ' : 



How would you rate this "Institute?" . ' 

poor fair ^good • very good . excellent 



What are some areas of concern or interest you would like to have the 
State Department consider for future Institutes'? 



i J — - 



Additional Comments; 



0 

0 
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